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Peer Connections Mentoring Program

Goals
Mission Statement:

Peer Connections is a peer support program that seeks to create and broaden opportunities for students who identify as lesbian, gay, bisexual, and transgender, as well as students who are questioning their sexual orientation or gender identity or are in the process of coming out here at UC Riverside.  Trained Peer Support Buddies connect students to campus resources and community, serving as a mentor through confidential online chats.

1. To connect participants (new, incoming LGBT students), or students who might not otherwise utilize these services, to campus and the LGBT Resource Center resources & community.

2. To assist participants and peer support buddies in their sexual orientation and/or gender identity development.

3. To assist in the persistence (retention) of peer chatters at UCR.

4. To align with Chancellor Cordova’s (2003) Announcement, A Campus of Respect:  “We cannot build the community of learners and scholars that we desire if we cannot feel secure from fear and violence associated with our person, our culture, our heritage, our sexuality, our religion, or our individual life-styles.”  

Therefore, we further intend to provide a safe, supportive environment for those who need it, inclusive of students of color, women, students of faith, students with disabilities, bisexual students, transgender and genderqueer students.

Job Description – Peer Connection Support Buddies

2009-2010 Academic Year

Mission Statement:

The Peer Connections Mentoring Program seeks to create opportunities, through on-line chats, for lesbian, gay, bisexual and transgender (LGBT) students to connect with peers for support and resources.

Peer Connections Support Buddies are undergraduate and graduate students who are knowledgeable of the issues related to coming out and how they may affect the lives of their peers. Peer Support Buddies (PSB) use their life experiences, a training program, and ongoing education to assist their peers. PSBs are available to listen to concerns, offer insight on certain issues, and make referrals to campus and community resources. Peer Support Buddies are peer helpers, not counselors.
Qualifications:
Peer Connection Support Buddies should:

· Have great verbal & written communication skills

· Be able to listen actively and utilize appropriate interpersonal skills

· Be knowledgeable of issues relating to coming out around sexual orientation and gender identity, and how it intersects with race, culture, religion, gender, class, etc.

· Be able to work with diverse populations

· Be open-minded and flexible

· Be willing to learn new things about themselves and those they work with

· Have basic computer knowledge of PCs and Macs

· Have a cumulative GPA of 2.5 or higher
Responsibilities:
Peer Connection Support Buddies will be required to:

· Attend the Peer Connections 3-day Training program the week before fall classes.  [September 21-23, 2009]

· Be available on Monday nights from 6-9:30pm during weeks 2-9 of each quarter.

· Be a presence at Q-Camp, the LGBT Resource Center Open House, and other events as necessary.

· Maintain a cumulative GPA of 2.5, and GPA of at least 2.0 each quarter.  Students may be required to do an academic grade check-in.

· Commit up to 5 hours a week for the position.

This is an unpaid, volunteer position.
Program Expectations

· Be on time!!!

· No cell phones or laptops in use during Professional Development (6pm-7pm)
· Maintain confidentiality of chat participants, your peers and other students involved with Peer Connections at all times.  This includes screen names, addresses, e-mail addresses, IM screen names, phone numbers, sexual orientation and gender identity.

· Take responsibility for yourself; you get out only as much as you put in.

· Show professionalism to the program by responding to problems, focusing on LGBT issues, and keeping the chat room on topic.
· Challenge yourself and take risks.

· Maintain professional relationship with chat participants.  Remember that you are a role model to chat participants; and interact with chat participants as a paraprofessional at all times.

Time Expectations
· Be available each Monday from 6:00pm - 9:30pm throughout the fall, winter, and spring quarters.  This means that in order to be apart of the program, mentors must not schedule work or classes during these times.  Special situations (e.g. big projects, travel, family requirements, etc.) that require you to miss peer chats need to be discussed with Peer Connections Program Coordinator ASAP.

Team Expectations

· Be on time!!!!!!!!
· Be ready for chats

· Check it @ the door, (leave drama and stress at door)

· Give feedback – talk about personal feedback one on one, and general feedback in the group

· Debrief – reflection at the end of chat or following week

· Have positive, uplifting activity each week

· Have confidence with one another

· Know your boundaries and limitations

· Know when to refer

· Bring good snacks

· __________________________________________________________________

· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
Supervisor Expectations
· Give feedback – when appropriate, give in the moment, especially positive feedback
· Have resources for chatters

· To be a positive support system for Peer Support Buddies

· To provide Professional Development activities
· Have fun slow-day activities (e.g. movies, etc.)

· Have discussions on important/current topics during staff mtgs.

· Have off-campus activities if possible (e.g. stress mgmt, current events, RPYA

· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
· __________________________________________________________________
UCR Resources
African Student Programs

133 Costo Hall

951-827-4576
www.asp.ucr.edu
Asian Pacific Student Programs

244 Costo Hall

951-827-7272
www.apsp.ucr.edu
Campus Health Center

Veitch Student Center

951-827-3031
www.campushealth.ucr.edu
Campus Safety Escort Service

(Dispatcher Desk) – Rivera Library

951-827-3772
Fall & Winter – Sun-Thurs  6pm-midnight

Spring – Sun-Thurs  8pm-midnight

www.escortservice.ucr.edu
Chicano Student Programs

145 Costo Hall

951-827-3821
Counseling Center

Veitch Student Center

951-827-5532

www.counseling.ucr.edu
Financial Aid

1156 Hinderaker Hall

951-827-3878
www.finaid.ucr.edu
Housing Services

3595 Canyon Crest Drive

951-827-6350

www.housing.ucr.edu
Learning Center

156 Surge Building

951-827-3721
www.learningcenter.ucr.edu
Lesbian Gay Bisexual Resource Center

245 Costo Hall

951-827-2267

www.out.ucr.edu
Native American Student Programs

229 Costo Hall

951-827-4143

www.nasp.ucr.edu
Student Affairs Case Manager

381 Highlander Union Building

951-827-9354

Email: sarahp@ucr.edu

Student Special Services

125 Costo Hall

951-827-3861
www.specialsesrvices.ucr.edu
Title IX/Sexual Harassment Office

349 Surge Building

951-827-6225

www.titleix.ucr.edu

UCR Police Dept

3500 Canyon Crest Drive

Emergency 911

Non-emergency 951-827-5222

Women’s Resource Center

260 Costo Hall

951-827-3337

www.wrc.ucr.edu
The WELL

248 Highlander Union Building

951-827-9355 (UCR-WELL)

www.well.ucr.edu




(INSERT COMMUNITY RESOURCE LIST HERE)



Obstacles to Overcome in Developing a Positive Lesbian/Gay/Bisexual Identity














Coming Out:  

A Basic Understanding of the Issues

The development of a positive queer identity and the lifelong process of coming out can be a long and difficult struggle for many of us in the LGBT community, as we must confront many homophobic attitudes and discriminatory practices.

What Might We Be Afraid Of?

· Rejection

· Harassment/abuse

· Gossip

· Being thrown out of the family/home

· Being forced to undergo psychotherapy

· Loss of financial support

· Physical Violence

Why Might We Want to Come Out?

· Live honestly; end the hiding game

· Feel closer to family and friends

· Be able to feel “whole” around others

· Stop wasting energy and time by constantly hiding

· Feel a sense of integrity

· Make a statement that “I am OK”

How Might We Feel About Coming Out?

· Scared and vulnerable

· Relieved

· Proud

· Uncertain

How Might Someone Feel After Someone Comes Out to Them?

· Scared/uncomfortable

· Shocked or disbelieving

· Not sure what to say or do

· Angry

· Disgusted

· Supportive

· Flattered or honored

· Happy

What Do We Want From the People We Come Out to?

· Acceptance

· Support

· Understanding, acknowledgement of our feelings

· Comfort

· Closer relationships

· That them knowing won’t negatively affect our friendship

Stages in Coming Out

There are stage development theories that attempt to describe the process of coming out.  Dr. Vivienne Cass published her six-stage model of homosexuality identity formation in 1979.  Her model is the most widely known and used.  The stages are not necessarily mutually exclusive and offer for fluid movement between stages.  The model is stated below:

	I. Identity Confusion

· Sees self as member of mainstream group

· Dissidence between internal feelings and values

· Denial of inner feelings


	· Who am I?

· Am I different?

· What have I been taught?

	II. Identity Comparison

· Gather information

· Begin to come out of the “fog”
	· Maybe I am gay.

· I have no one to talk to.

· Why can’t I find gay people like myself?



	III. Identity Tolerance

· Encounter someone or something that breaks through the denial system

· Come out to one’s own self
	· I accept the possibility that I may be gay.

· I need to find other gay people to talk to.



	IV. Identity Acceptance

· Exploring gay culture activities, readings, entertainment

· Come out to others


	· I am gay.

· “I have something to tell you…”

	V. Identity Pride

· Feel arrogance about and pride in new identity and deep rage toward mainstream culture

· May adopt/heighten stereotypical behavior/characteristics

· May isolate self from mainstream values and activities

· May reject heterosexual friends and family


	· I AM GAY!

· I am PROUD to be gay!

· I don’t and won’t pass for straight.

· If you do not understand, I do not have time to explain.




	VI. Identity Synthesis

· Acceptance and integration of new identity

· May go through five stages of grief to let go of old identity and all heterosexual privileges

· Internalize pride/positive feelings

· Typically is “out” with both family, friends, and at work

· More at peace with self
	· I am a person who happens to be gay.

· I will not tolerate gay bashing and instead will educate others.


Queer Identity Development in College

1. What are examples of changes you have made in college?

2. So what do you believe influenced these changes?

3. Now what do you think the above answers indicate about how college affected your development?

4. What stage or stages of coming out would you place yourself (overall)?

5. So what do you think influenced your arriving at that stage or stages?

6. Now what can you do with this info to help folks who access Peer Chats?

7. Why might someone not come out?

8. What are some things you can do as a peer support buddy to assist folks in their coming out process?

DOs and DON’Ts

Basic Techniques for Addressing and Evaluation LGBT Youth Concerns

DON’Ts

· Avoid assumptions, including assumptions that sexual orientation is based on appearance, physical characteristics or non-gender conforming behavior.

· Don’t use judgmental language and be aware of the range of cultural responses to homosexuality.

· Don’t close the doors of communication; be inclusive in your language.

· Don’t generalize experiences, be sensitive to the individual

DOs

· Allow the youth to self-identify

· Develop a referral plan

· Ensure that waiting rooms, bulletin boards have pamphlets, posters, magazines, etc. that let young people know its safe to disclose their sexual orientation.

· Learn conflict resolution strategies

· Report harassment and incidence to the appropriate staff, or to the police

· Promote a message of zero tolerance for anti-LGBT behavior

· Use inclusive language when talking to youths; ask, “How is your partner, instead of girlfriend or boyfriend.”  

· Recognize and honor the challenges young LGBT people live everyday

· Be familiar with the language and relate to individuals in the appropriate way

· Respect the young person’s decision whether or not to disclose to the family

LLEGO – The National Latina/o Lesbian, Gay, Bisexual & Transgender Organization

1612 K St., NW, Suite 500, Washington, DC  20006

Phone:  202-466-8240  Fax:  202-466-8530 – www.llego.org

Working With Questioning Students

Common struggles that questioning students face:
· Feeling alone

· Feeling confused

· Feeling afraid

· Questioning their values, life perspective

· Looking for support from family and friends

Common questions that come up:
· Are my feelings for the same or opposite clear?

· What would it mean for me to identify with a label?  Do I need to identify with a label?

· Do I need to come out?

· Will my family and friends accept me if I do decide to come out?

· Will I turn into a different person if I do come out?

· How do I know if I’m gay, lesbian, bisexual, transgender, or queer?

· How do I know who is safe to come out to?

· If I have a crush on someone of the same sex, but am mostly attracted to people of the opposite sex; what does that mean?

Ways to support questioning students:

· Communicate clearly that they are not alone; many people question their sexuality

· Every person will come to their own conclusions about their sexuality, regardless if those are “clear” conclusions (e.g. fluid sexuality)

· Deciding whether or not to come out is always a personal decision; the students will be supported regardless of their being out

· They don’t have to have everything figured out at this moment!

· There is a lot of support for them on-campus

· If they do decide to come out, not everyone may be accepting; BUT there are resources and people who will be explicitly supportive of them coming out

· Let them know about campus resources, support groups, student organizations

· While sexuality is an important part of one’s identity, it’s only one aspect of who they are; questioning one’s sexuality may not change all of who they are

Making a Coming Out Plan

When you’re ready to tell that first person – or even those first few people – give yourself time to prepare.  Think through your options and make a deliberate plan of whom to approach, when and how.

You may want to ask yourself the following questions:

What kind of signals are you getting?

You can get a sense of how accepting people will be by the things they say – or don’t say – when LGBT-related issues come up.  Try to bring them up yourself by talking about an LGBT-themed movie, TV character or news event.  If a person’s reactions are positive, chances are he or she will be more accepting of what you have to tell them.

Are you well informed about LGBT issues?

The reactions of others will most likely be based on a lifetime of misinformation, and in some cases even negative portrayals of LGBT people.  If you’ve done some reading on the subject, you’ll be prepared to answer their concerns and questions with reliable and accurate information.

Do you know what it is you want to say?

Particularly at the beginning of the coming out process, many people are still answering tough questions for themselves and are not ready to identify as being lesbian, gay, bisexual or transgender.  That’s OK.  Maybe you just want to tell someone that you’re attracted to someone of the same sex, or that you feel uncomfortable with the expectations of cultural “gender norms.”  Maybe you just want to tell someone about a new same-sex attraction, or that you’re feeling you true gender does not align with cultural “gender norms.”  Labels aren’t important; your feelings are.  Also, you may want to try writing out what you want to say to help organize and express your thoughts clearly.

Do you have support?

You don’t have to do this alone.  A support system is an invaluable place to turn to for reassurance.  Sources of support can be other LGBT people who are living openly, LGBT hotlines, school guidance counselors, a supportive member of the clergy or, if you are coming out for the second or third time, perhaps the first person you opened up to initially.  A supportive mental health professional can often help people become more comfortable.  In fact, these are the first people some of us come out to.

Is this a good time?

Timing can be very important.  Be aware of the mood, priorities, stresses and problems of those to whom you would like to come out.  Be aware that I they’re dealing with their own major life concerns, they may not be able to respond constructively to yours.

Can you be patient?

Some people will need time to deal with this new information, just as it took time for many of us to come to terms with being LGBT.  When you come out to others, be prepared to give them the time they need to adjust to what you’ve said.  Rather than expect immediate understanding, try to establish an ongoing, caring dialogue.

Retrieved from Human Rights Campaign, www.hrc.org, 8/6/07


Forced to Choose Between Identities:

Supporting Queer People of Color

Queer people of color (QPOC) frequently feel as if they must choose between their ethnic community and the Lesbian, Gay, Bisexual, and Trans (LGBT) community because they experience discrimination within both. For both religious and cultural reasons, ethnic groups can be less accepting of non-heterosexual sexual orientations and the coming out process of QPOC often differs greatly from most LGBT people. 

The families of QPOC face unique challenges as well, with language and cultural barriers keeping many from the support and resources they might need. Even within the LGBT community, which should be most accepting of QPOC based on shared sexual orientation, QPOC often feel marginalized. It is not uncommon for QPOC to report feeling invisible within the one community they wish to be a part of. In fact, for many who identify as QPOC,  a racist society and ostracism from the LGBT community can contribute to risk-taking behaviors, lowered self esteem and feelings of being alone.

At its most extreme form, this discrimination may contribute to increased risk of HIV infection among young gay/bi men of color, some of whom may engage in high-risk behavior in order to feel accepted by the predominately white gay community. For others these feelings may lead to other risk-taking behaviors i.e. substance abuse (drugs, alcohol, tobacco, prescription drugs), suicide, self-harm, homelessness, depression, etc. All of these behaviors can stem from lowered self esteem, ostracism and the feeling of being alone.

How to Support QPOC Youth

Young QPOC are often at great risk for many of these feelings and behaviors and so it is imperative that QPOC youth receive immediate support. Some things that individuals or groups can do to support these young people include:

1. Providing special services such as support groups or counseling for youth who identify as QPOC

2. Creating safe space in agencies, schools and homes for young QPOC

3. Vigilantly redress prejudice and homophobia whenever it arises

4. Educating our communities (both LGBT and communities of color) about issues that pertain to QPOC

SUPPORT: Creating a QPOC safe space

There is a need to create supportive networks for young people who identify as QPOC, their friends and significant others. You can help create that network of supporters in communities of color and in the LGBT community by:

1. Inviting QPOC as active members of LGBT communities and communities of color.

2. Increasing visibility of LGBT issues within ethnic communities – talk about your experiences or about issues in the news and encourage others to do so as well!

3. Provide a forum for QPOC to address the specific issues they face – listen to what other QPOC have to say.

EDUCATION: Informing our peers

It is important for allies of the QPOC community to make the issues/barriers apparent to the greater communities. The best way for a person to show support for this community is to bring up these issues and make them known in their respective community. Encourage QPOC to discuss how the community can best meet their needs. Help them to advocate for a space where they can openly and safely discuss issues related to their identity without being confronted by homophobia or racism.

Be aware of the issues:

1. Just as society marginalizes people of color, the LGBT community marginalizes QPOC

2. QPOC are affected by multiple and intersecting forms of discrimination

3. QPOC have a unique perspective on being LGBT that may be different from what most LGBT people experience

Be aware of challenges that all LGBT people, including QPOC, may face:

1. Within a homophobic culture, it can be difficult to identifying—even to oneself—that you are LGBT

2. Many LGBT youth have difficulty coming out to family, who may not be accepting

3. Coming out to friends may also pose challenges

4. Identifying with or becoming a part of the LGBT community may not be as easy for some young LGBT folks 

But be aware that QPOC also face special challenges:

1. Identifying with and coming out to an ethnic community can be hard

2. Coming out to a spiritual/faith-based community –a community that may play an even greater role in the lives of youth of color than other youth—may also present difficulty

3. Identifying with both or multiple communities (LGBT and communities of color) presents challenges for many QPOC as QPOC are often asked to prioritize or pick between identities. 

4. Developing an integrated identity (as both a person of color and a LGBT person) is often difficult. GLBTQ youth of color report feeling pressure to choose between their ethnic and their sexual identities; these youth are less likely to be involved in gay social and cultural activities than their white counterparts.

5. Youth of color are significantly less likely to have told their parents they are GLBTQ

Queer people of color are often forced to choose to identify with only one community, and can never really accept themselves as part of each. Many young QPOC find that neither community understands or is FULLY able to acknowledge the values of the other. On multiple occasions these QPOC youth feel like they cannot out themselves either as a person of color or as LGBT.

Adapted from ‘The Impact of Homophobia and Racism on GLBTQ Youth of Color’ by Emily Bridges of Advocates for Youth and 

Youth Resources http://www.youthresource.com/living/yoc/day.htm
University of California, Irvine, Queer Safe Zone Advanced Program, All the Colors of the Rainbow: Queer People of Color.

The Impact of Homophobia and Racism on
GLBTQ Youth of Color 

As members of more than one minority group, GLBTQ*† youth of color face special challenges in a society which often presents heterosexuality as the only acceptable orientation and in which nonwhites have disproportionately higher rates of negative sexual outcomes. Economic and cultural disparities, as well as sexual risk taking and other risk-taking behavior, make these youth vulnerable to HIV, pregnancy, and sexual violence. Holistic, culturally competent health care is essential to their well-being. Sexual identity formation is not significantly influenced by cultural factors; that is, studies have shown no significant differences between white youth and youth of color in mean age of being “out to self”  (16 for young women, 15 for young men); age coming out to others (17 for young women and young men); or age of first homosexual sexual experience (17 for young women, 16 for young men).1,2,3 Black and Latino youth also did not differ from white youth in acceptance of their own sexuality.2  But while GLBTQ youth of color develop similarly to white youth, they must bear the twin burdens of racism and homphobia.
GLBTQ Youth of Color Face Challenges in a Homophobic Society 

· After coming out to their family or being discovered, many GLBTQ youth are thrown out of their home, mistreated, or made the focus of their family's dysfunction.4 
· Youth of color are significantly less likely to have told their parents they are GLBTQ: one study found that while about 80 percent of GLBTQ whites were out to parents, only 71 percent of Latinos, 61 percent of African Americans, and 51 percent of Asians and Pacific Islanders (APIs) were out to parents.1 

· One study found that African American same-sex attracted youth were more likely to have low self esteem and experience suicidal thoughts than their counterparts of other ethnicities. African American same-sex attracted young men were also more likely to be depressed.5 
· In a large survey of attendees of Black Pride events, over half reported that their church or religion viewed homosexuality as “wrong and sinful.”6 

· In many Latino communities, machismo and Catholicism contribute to homophobic attitudes that hamper efforts to reach Latino gay and bisexual youth with HIV prevention information.7 

· Asian American and Pacific Islander GLBTQ youth often feel that they have shamed their families when they diverge from cultural expectations to marry and have children.8 

· GLBTQ youth of color report feeling pressure to choose between their ethnic and their sexual identities; these youth are less likely to be involved in gay social and cultural activities than their white counterparts.2,3 

Racism Coupled with Homophobia Leads to Negative Sexual Outcomes 

· Young men of color (ages 15-22) who have sex with men are at disproportionate risk of acquiring HIV: research shows HIV prevalence at 16 percent for blacks and seven percent for Latinos, compared to only three percent for whites.9 Meanwhile, one study of young men who have sex with men found that African Americans engaged in more behaviors that put them at risk for HIV than do white men.10 Latino and multi-ethnic young men also have an elevated risk compared to young white men.10 Researchers have characterized the increasing rates of HIV and sexual risk behavior among young API men who have sex with men as “an epidemic.”11 

· In one study, more than half of ethnic minority transgender youth had experienced forced sex, while almost 60 percent had traded sex for money or resources. The researcher characterized ethnic minority transgender youth as “at extreme risk of acquiring HIV.”12
· One study showed that while bisexual and lesbian teenage females were about as likely as heterosexual peers to have had intercourse, they reported twice the rate of pregnancy as heterosexual and questioning young women (12 percent vs. five to six percent respectively).13 Research has also shown that most women who identify as lesbians had sex for the first time as teenagers, and experienced first sexual intercourse with men.14 

· Research has found that while black men who identify as homosexual do not have difficulty getting their partners to wear condoms, black men who have sex with men but identify as straight have great difficulty getting their male partners to wear condoms.15 
GLBTQ Youth of Color Are At High Risk for Homelessness and Harassment 

· A disproportionate number of GLBTQ youth are homeless: one nationwide report found that while only about three to five percent of the population is estimated to be GLBTQ, 42 percent of homeless youth are GLBTQ.16 An estimated 65 percent of homeless people are members of racial minorities.17 

· A nationwide study of homophobia in schools found that the majority of GLBTQ youth of color had experienced victimization in school because of either race or sexual identity in the last year, while half reported being victimized because of both race and sexual identity.18 More than a third of GLBTQ youth of color had experienced physical violence because of their orientation.19 
GLBTQ Youth of Color Need Culturally Competent Education, Programs, and Health Care 

· A recent study of GLBTQ youth who received gay-sensitive HIV prevention education in school showed they engaged in less risky sexual behavior than similar youth who did not receive such instruction.20 

· Researchers recommend that HIV prevention messages for Latino and African American gay and bisexual men not only be culturally competent, but also address the larger social, health, and psychological issues which affect them.21, 22 
· Researchers who worked with GLBTQ Latina and African American women stressed the importance of affordable, nonjudgmental health care, as well as the need for services accessible to those who speak little or no English.23 

· A study of 758 young African American men who have sex with men found that those who carried condoms and reported that their peers normally use condoms were less likely to have had unprotected anal intercourse. Therefore, researchers recommend strengthening social norms for condom use among these young men.24
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Internalized Oppression

The phenomenon of internalized oppression is one where the oppressed (targeted person or group) learns, over time and through a series of events, to turn upon themselves of their own group(s) the distress patterns that result from the racism and oppression of the majority society.  In other words, the oppressed person learns to reenact or replicate the oppression that has been perpetuated on them.

Every hurt or mistreatment, if no discharged or healed, will create a “distress” pattern.  A distress pattern is some form of rigid, destructive or ineffective feeling or behavior, or the recipient of the mistreatment.  This distress pattern, when re-stimulated, will tend to push the target person through a re-enactment of the original distress experience either with someone else or to one’s self.  

Target groups who have experienced the most severe oppression or mistreatment over time and across generations have developed heavy chronic distress patterns.  Example:  African Americans and racism.  The target group/person is in no way to blame for the initiation and installation of these patterns because it is clear that historically the target group/individual has been denied the conditions (e.g. safety) necessary to discharge the initial distress.  The blame the target group/person would itself perpetuate the oppression (e.g. blaming the victim).

The result has been that these patterns of behavior, created by oppression from the outside, have been played out in the only two places it has seemed “safe” to do so.  First, upon members of our own groups – particularly upon those over whom we have some degree of power or control, such as our children.  Second, upon us through all manners of self-invalidation, self-doubt, isolation, fear, feelings or powerlessness, acts of self-destruction, and despair.

Keep in mind that some patterns of behavior we frequently recognize within certain cultures were originally developed to help people survive oppression.  All patterns of behavior are developed as survival techniques – however they are NOT part of culture.  Some patterns of behavior that were originally developed to help people survive have continued beyond their usefulness and have, unfortunately, been identified as part of a culture.

Internalized oppression is this turning upon our families, our own people, and ourselves the distress patterns that result from oppression.  As part of our liberation work, we must seek out and direct our attention to our strength, intelligence, greatness, power, and the successes of our people and cultures.  We must root out those features of our present cultures that have been imposed by responses to oppression and that keep us trapped in that oppression today.

How Does Internalized Oppression Affect Us:

1. How does internalized oppression impact your daily activities?

2. What has been good about being LGBTQ?

3. What makes me proud of being LGBTQ?

4. What are LGBTQ people really like?

5. What has been difficult about being LGBTQ?

6. What do I want other LGBTQ people to know about me?

7. How have I been hurt by the LGBTQ community? (be specific)

8. When do I remember standing up against the mistreatment of one LGBTQ person by another?

9. When do I remember being strongly supported by another LGBTQ person?

10. When do I remember that another LGBTQ person (unrelated) really stood up for me?

11. When do I remember acting on some feeling of internalized oppression or homophobia?

12. When do I remember resisting and refusing to act on this basis?

Questions adapted from “Internalized Racism” by Susan Lipsky http://www.rc.org/publications/journals/black_reemergence/br2/br2_5_sl.html

There is No Hierarchy of Oppressions

By Audre Lord
I was born Black and a woman.  I am trying to become the strongest person I can become to live the life I have been given and to help effect change toward a livable future for this earth and for my children.  As a Black, lesbian, feminist, socialist, poet, mother of two including one boy and member of an interracial couple, I usually find myself part of some group in which the majority defines me as deviant, difficult, inferior or just plain “wrong.”

From my membership in all of these groups I have learned that oppression and the intolerance of difference come in all shapes and sizes and colors an sexualities; and that among those of us who share the goals of liberation and workable future for our children, there can be no hierarchies of oppression.  I have learned that sexism (a belief in the inherent superiority of one sex over all others and thereby its right to dominance) and heterosexism (a belief in the inherent superiority of one pattern of loving over all others and thereby its right to dominance) both arise from the same source as racism – a belief in the inherent superiority of one race over all others and thereby its right to dominance.

“Oh,” says a voice from the Black community, “but being Black is NORMAL!”  Well, I and many Black people of my age can remember grimly the days when it didn’t used to be!

I simply do not believe that one aspect of myself can possibly profit from the oppression of my other part of my identity.  I know that my people cannot possibly profit from the oppression of any other group, which seeks the right to peaceful existence.  Rather, we diminish ourselves by denying to others what we have shed blood to obtain for our children.  And those children need to learn that they do not have to become like each other in order to work together for a future they will all share.

The increasing attacks upon lesbians and gay men are only an introduction to the increasing attacks upon all Black people, for wherever oppression manifests itself in this country, Black people are potential victims.  And it is a standard of right-wing cynicism to encourage members of oppressed groups to act against each other, and so long as we are divided because of our particular identities we cannot join together in effective political action.

Within the lesbian community I am Black, and within the Black community I am a lesbian.  Any attack against Black people is a lesbian and gay issues, because I and thousands of other Black women are part of the lesbian community.  Any attack against lesbians and gays is a Black issue, because thousands of lesbians and gay men are Black.  There is no hierarchy of oppression.

It is not accidental that the Family Protection Act, which is virulently anti-woman and anti-Black, is also anti-gay.  As a Black person, I know who my enemies are, and when the Ku Klux Klan goes to court in Detroit to try and force the Board of Education to remove books the Klan believes “hint at homosexuality,” then I know I cannot afford the luxury of fighting one form of oppression only.  I cannot afford to believe that freedom from intolerance is the right of only one particular group.  And I cannot afford to choose between the fronts upon which I must battle these forces of discrimination, wherever they appear to destroy me.  And when they appear to destroy me, it will not be long before they appear to destroy you.
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Trans / Intersex Ally Quiz -

How Much Do You Know?

Instructions:  Answer the following questions to the best of your ability.  If you are unclear about an answer, please be sure to mark that question for later discussion.

1. When you suspect someone might be transgender/genderqueer identified, how do you know which pronoun to use? 

a. Decide based on a person’s gender presentation 

b. Decide based on a person’s perceived or known biological sex 

c. Ask the person what pronoun(s) they prefer 

d. Ask the person’s friend what pronouns the person in question uses 

2. Which of the following terms is generally inoffensive to the community named: 

a. Berdache 

b. Hermaphrodite 

c. Intersex 

d. All of the above 

e. None of the above 

3. What of the following is a disparaging term used to refer to the Transgender community? 

a. Gender variant 

b. Trans 

c. Genderqueer 

d. All of the above 

e. None of the above 

4. Which of the following is not a gender identity / expression? 

a. Pangender 

b. Genderqueer 

c. Pansexual 

d. Androgyne 

5. Which of the following describes the typical process for a gender variant person to come out to themselves? 

a. They realize at a young age that they are gender variant. 

b. They realize at puberty that they are gender variant. 

c. They realize their gender variance as an adult 

d. There is no one typical coming out process for a gender variant person.
6. What is a common psychological reaction when a parent is told of their child’s gender variance? 

a. The parent has no problems accepting their child’s feelings of gender variance 

b. The parent experiences the sense that their child is dying. 

c. The parent immediately disowns their child and never speaks to them again. 

d. Any or all of the above have been known to occur. 
7. Which of the following is not a major issue that a gender variant person faces when seeking medical treatment? 

a. Assuming they have already found a physician who treats gender variant patients, a low likelihood that their physician will follow the WPATH Standards of Care (formerly the Harry Benjamin Standards of Care). 

b. High costs associated with surgeries and hormones 

c. Finding physicians within a reasonable driving distance 

d. Lack of knowledgeable physicians 

8. Which of the following is a common legal challenge that a gender variant person can face? 

a. In most localities, it is perfectly legal to fire or not hire someone for being gender variant. 

b. In most localities, it can be hard to change the sex listing on documents such as drivers license, passport, birth certificate, etc. 

c. A gender variant person has limited access to marriage benefits, (depending on location). 

d. Gender identity / expression is not covered by national hate crime legislation. 

e. All of the above 

f. None of the above 

9. What is the state of the relationship of LGB communities to gender variant communities? 

a. The LGB communities are completely inclusive and understanding of gender variant identities. 

b. Even though the “T” is often included in “LGBT”, gender variant identities are often marginalized and misunderstood with in the LGB community. 

c. There are no connections between the LGB and gender variant communities. 

d. All of the above 

e. None of the above.
10. What is the difference in definition between a transgender person and an intersex person? 

a. There is no difference between the two categories (transgender and intersex) 

b. An intersex person has biological characteristics of both sexes, and a transgender person has a felt sense of identity that is incongruous with the identity attributed to their biological sex. 

c. A transgender person has biological characteristics of both sexes, and an intersex person has a felt sense of identity that is incongruous with the identity attributed to their biological sex. 

d. All of the above 

e. None of the above 

11. What is the most common route for an intersex person to receive surgery on their genitals? 

a. At an age at which they are capable of decision-making, they elect to have the surgery performed. 

b. Doctors typically refuse to perform surgery on the genitals of intersex persons. 

c. Intersex persons’ parents select the option of surgery after being presented by doctors with an array of treatment options, along with a list of risks and benefits of the procedures and first-hand accounts from former patients. 

d. Doctors inform parents of the intersex person that their child’s condition of being difficult to sex is an “emergency” requiring immediate surgery if the person is to develop a “normal” gender identity and sexual orientation. 

12. Which of the following is a common side-effect of having received medical treatment for an intersex condition under the usual protocols? 

a. A need for further surgeries to address the complications of an earlier surgery 

b. Pain and / or reduced or eliminated sexual sensation in the genital region 

c. Shame at apparently having been so unacceptable that one needed multiple and secretive treatments in order to be “normal” 

d. All of the above 

e. None of the above 

13. What is the relation between having what is designated an intersex condition and having a gender variant identity of one sort or another? 

a. All intersex people have a gender variant identity. 

b. No intersex people have a gender variant identity. 

c. All people with certain types of intersex conditions have a gender variant identity, but others do not. 

d. Some intersex people have a gender variant identity, but others do not.

14. Which of the following is a significant social issue that out gender variant people and intersex people face in their daily lives? 

a. Access to safe and appropriate restrooms 

b. Severing of many pre-existing ties upon coming out 

c. Unemployment 

d. All of the above 

e. None of the above 

15. A person who is born female, has taken testosterone, and generally appears masculine is: 

a. MTF 

b. FTM 

c. Genderqueer 

d. Intersex 

e. There is not enough information to answer this question. 

16. Genderqueer is often defined as: 

a. A non-gender variant person who wants to be transgender identified 

b. A non-gender variant person who has a political agenda to challenge the gender binary system. 

c. A gender variant person who feels themselves to be genderless or multi gendered, and often includes a political agenda to challenge the gender binary system. 

d. None of the above 

e. All of the above. 

17. Challenges specific to a genderqueer person include: 

a. Genderqueer persons may often have their gender identity invalidated by other transgender persons 

b. Genderqueer persons may often have their gender identity invalidated by general society. 

c. Genderqueer persons may often have a harder time getting their pronoun preferences respected than other gender variant identified persons 

d. All of the above 

e. None of the above. 

18. According to anecdotal sources, the nature and frequency of violence perpetrated against the gender variant community is: 

a. Infrequent and mild in nature. 

b. Frequent but mild in nature. 

c. Infrequent but excessively severe in nature. 

d. Both frequent and excessively severe in nature.

************************************************************************ 

The correct answers are: 

1.   C 

2.   C 

3.   E 

4.   C 

5.   D 

6.   D 

7.   A 

8.   E 

9.   B 

10.  B 

11.  D 

12.  D 

13.  D 

14.  D 

15.  E 

16.  C 

17.  D 

18.  D 

Please keep in mind that some of these questions and their respective answers may be debated within the gender variant and intersex communities.  In no way do we mean to enforce that our answers are the only correct answers.  Rather, these questions are meant to start a dialogue and raise awareness about gender variant and intersex issues. This resource developed by Eli Green and Eric Peterson for the LGBT Resource Center of the University of California, Riverside, www.out.ucr.edu
OBSTACLES THAT

FACE TRANSGENDER YOUTH
Transgender youth often face enormous hardships when they acknowledge and express their gender identity.

· They may be thrown out of the house when their family discovers that they are transgender, often forcing them to live on the streets.

· They typically face harassment and abuse in school to such an extent that they quit, which makes it hard for them to get a decent-paying job (for example, a survey of more than 250 transgender people in Washington, D.C. found that forty percent had not finished high school and another 40 percent were unemployed).

· Even if they are able to get an education, they have difficulty finding and keeping almost any kind of job because of discrimination, forcing many to become sex workers.

· If they live on the streets or are a sex worker, they are at a greater risk for abusing drugs, becoming infected with HIV, and being subjected to anti-transgender violence.

· In the last decade, an average of one person per month is known to have been killed because of their gender identity or expression.   

· Many lack access to health care, including proper counseling and medical supervision for those who are in the process of transitioning.  And when they do get medical treatment, they frequently face discrimination and hostility from health-care workers.  Consequently, some transsexuals decide to treat themselves by buying underground hormones, which can contain dangerous if not deadly chemicals.

· Because gender reassignment surgery can cost more than $50,000 and is not covered by most health insurance policies, even most middle-class transsexuals cannot afford the procedures.

· The ultimate result is often high rates of depression, drug and alcohol abuse, and thoughts of suicide among transgender people (thirty-five percent of the respondents to the D.C. survey reported that they had seriously considered suicide).

· Transgender people who can “pass,” usually middle-class whites, often seek to remain closeted, so trans youth often do not have visible role models and mentors.

Developed by Ohio State’s Gay, Lesbian, Bisexual, and Transgender Student Services.  464 Ohio Union, 1739 North High St., Columbus, OH 43210, 614-292-6200, glbtss@osu.edu
Diagram of Sex, Gender, & Sexuality

“Normative Man”









          “Normative Woman”
Biological Sex (anatomy, chromosomes, hormones)


male                                                    intersex






female

Gender Identity (psychological sense of self)




man



genderqueer/two-spirit/third gender/pangender


woman

Gender Expression (communication of gender)





    masculine





androgynous





feminine

Sexual Orientation (identity of erotic response)


attracted to women                      bisexual/asexual/pansexual


     attracted to men




Sexual Behavior (sexual behavior)


sex with women




 sex with men & women



   sex with men

Adapted from “Diagram of Sex & Gender,” Center for Gender Sanity, http://www.gendersanity.com/diagram.shtml
Ideas for Allies of the 
Transgender and Intersex Communities
1.
Don’t assume you can tell if someone is intersexed or transgendered.  When addressing or speaking about any group of people, speak as though someone in the room might be TG or IS because, well, they might be!!!

2.
Do not tolerate anti-trans or anti-intersex remarks or humor in public spaces.
3.
Report all anti-intersex or anti-trans harassment to the proper authorities.
4.
Display positive materials for transgendered and for intersexed persons.  If possible, display relevant posters or flyers.

5.
Respect the confidentiality of anyone who comes out to you as intersexed, transsexual, transgendered, or gender questioning.   If your sense is that the person is “out” to everyone, ask just to be sure.  (“Is there anyone with whom you prefer I not share this information?”)

6.
Deal with feelings first.  If a person is coming out or dealing with painful experiences, you can help tremendously just by listening.

7.
Know your own limits.  When you have reached the limits of your knowledge or patience, refer the person to an appropriate resource.

8.
Use the pronouns of the gender they feel themselves to be.  For instance, if a person says that she identifies as female, use “she”/”her” – regardless of what kind of body that person may have been born into.  If you are not sure which pronouns a person prefers, ask, “Which pronouns would you like me to use / do you prefer?”  This is sign of respect and support.

9.
Be patient with a person who is questioning their gender identity. A person may shift back and forth before deciding on what gender expression best matches their identity.  A person may ask to be called by one name one day, and another name another day.  Do your best to be respectful and call the person by the name they request.  Although it can be hard to refer to a person by a new name, a gender questioning person will usually notice and appreciate your concerted effort to respect their wishes.

10.
Never try to tell a person what “category” they fit into.  For instance, if a person tells you that they feel they are “trapped in the wrong body,” it is inappropriate to respond with “Oh, that means that you are a transsexual.”  A person has often spent their entire life being told what gender they are, and as a means of empowerment a person should be allowed to choose the identities they feel best suit them.

11.
Just as there is no one way to be male or female, there is no one way to be transgendered.  Each person will choose a path that they feel is right for them; no one path is better than any other.  A way to be supportive of finding this path is to help a person find the best and most appropriate resources and information to be able to make informed decisions.

12.
Be aware that a transgender person who chooses to go through hormone therapy or undergo “sexual re-assignment surgery” will have to endure an often times long and frustrating process as they try to seek the mandatory medical approval to receive hormones or surgery.

13.
A person who is transitioning from one gender to another may appear to be overly obsessed with the changes that their body is going through.  For many people these changes are a great relief as they start to develop the body they have always wanted, and each change is a cause to celebrate.  Be patient as a person explores the changes.

14.
While a person’s sexual orientation is not directly connected to a person’s gender identity, some who are transitioning may question previous understandings of their own sexual orientation and choose a new orientation label for themselves.  Don’t assume you know what someone’s sexual orientation is or is going to be.
15.
An intersexed person may have undergone painful surgeries without their consent that can have permanent effects on their life (e.g. reduced or absent sexual function, increased susceptibility to infections, etc).  This non-consensual violation of bodily integrity can have lasting emotional effects as well.  Realize that because of these possibilities, an intersexed person may not want to hear that infant genital surgeries are “for the best” or “necessary,” since those judgments may ignore values that they hold dear.

16.
Be wary of assuming that a common genital conformation is better than an unusual one.  Many intersexed persons who have escaped non-consensual genital surgery (and, for that matter, many transgendered persons who have altered the appearance of their genitals in an uncommon way) express satisfaction and even delight with their unusual bodies.  The message behind genital surgeries is that there is something freakish and unacceptable about uncommon genital conformations, such that the person who has or had those genitals must be a “freak”.  Such a message conveys extreme disrespect and can severely damage a person’s self-esteem.

17.
If your family bears or adopts an intersexed child, get all the facts before making a decision about whether or not to choose to assign a gender to your child hormonally and/ surgically.  Your doctors may strongly pressure you to submit your child to such treatments.  Remember that the vast majority of intersexed conditions pose no health threat to the child. 

18.
The Intersexed Society of North America recommends assigning a gender socially but not medically until the child is of an age to declare his or her gender for him- or herself.  In other words, give the child a gender-appropriate (or unisex) name.  Stick to one set of pronouns.  Advocate for your child in his or her school and insist on respectful treatment.  Then, as your child matures, be open to the possibility that your guess as to his or her preferred gender expression may have been wrong; perhaps the child you raised as a boy will come to feel that she’d rather live as a girl/woman.  Also be open to the possibility that your child will prefer a complicated and/or non-dichotomous gender expression.  More than anything, love your child for who they are.

19.
Historically speaking, transgender and intersex people have usually been targets of violence.  This tradition continues today and is often based on the idea that gender is a rigid, bi-polar category that cannot be violated.  A small but useful way to help change this is to examine your own ideas of gender stereotypes and challenge those around you to do the same.

20.
If someone assumes that you are transgendered or intersexed just because you are an TG/IS ally, don’t rush to deny it.  You might try to determine why someone is asking.  If you feel a strong urge to deny it, examine that discomfort and the reasons behind it.

21.
Remember: above all, transgender and intersex people are individual human beings who deserve respect and understanding.

A Common Language
Cross-dresser – Someone who wears clothes of another gender/sex.
Cisgender – describes someone who feels comfortable with the gender identity and gender expression expectations assigned to them based on their physical sex.

Drag -  The performance of one or multiple genders theatrically. Drag King – A person who performs masculinity theatrically. Drag Queen – A person who performs femininity theatrically.
FTM / F2M -  Abbreviation for female-to-male transgender or transsexual person.
Gender Identity – A person’s sense of being masculine, feminine, or other gendered.

Gender Normative – A person who by nature or by choice conforms to gender based expectations of society.  (Also referred to as ‘Genderstraight’.)
Gender Variant – A person who either by nature or by choice does not conform to gender-based expectations of society (e.g.  transgender, transsexual, intersex, genderqueer, cross-dresser, etc.).

Genderqueer – A gender variant person whose gender identity is neither male nor female, is between or beyond genders, or is some combination of genders.  Often includes a political agenda to challenge gender stereotypes and the gender binary system.

Intersexed Person – Someone whose sex a doctor has a difficult time categorizing as either male or female.  A person whose combination of chromosomes, gonads, hormones, internal sex organs, gonads, and/or genitals differs from one of the two expected patterns. 
Trans - An abbreviation that is sometimes used to refer to a gender variant person.  This use allows a person to state a gender variant identity without having to disclose hormonal or surgical status/intentions.  This term is sometimes used to refer to the gender variant community as a whole.
Transgendered (Trans) Community – A loose category of people who transcend gender norms in a wide variety of ways. The central ethic of this community is unconditional acceptance of individual exercise of freedoms including gender and sexual identity and orientation. 
Transphobia – The irrational fear of those who are gender variant and/or the inability to deal with gender ambiguity. 
Transsexual – A person who identifies psychologically as a gender/sex other than the one to which they were assigned at birth.  Transsexuals often wish to transform their bodies hormonally and surgically to match their inner sense of gender/sex.



Tips for Successful Mentoring

1. Make a personal commitment to be involved with your mentee for an extended period of time.  Successful mentors have a genuine desire to be part of other people’s lives, to help them through the tough decisions, to see them become the best they can be.  Mentors must be invested in the mentoring relationship for the long haul; they have to be there long enough to make a difference.

2. Respect individuals and their abilities and their right to make their own choices in their life.  Mentors cannot bring the attitude to the relationship that their own ways are better or that participants need to be rescued.  Mentors who convey a sense of respect and equal dignity in the relationship win the trust of their mentees and the privilege of being mentors for them.  

3. Listen and accept different points of view.  Most people can find someone who will give advice or express opinions.  It is much harder to find someone who will suspend judgment and really listen.  Mentors often help simply by listening, asking thoughtful questions, and giving participants an opportunity to explore their own thoughts with a minimum of interference.  When people feel accepted, they are more likely to ask for and respond to good ideas.

4. Appreciate your mentee’s struggles and feel with them without feeling pity for them.  Even without having had the same life experiences, successful mentors can empathize with their mentee’s feelings and personal problems.

5. Look for solutions and opportunities as well as barriers.  A mentor balances a realistic respect for the real and serious problems that partners face with optimism about finding equally realistic solutions.  Mentors are able to make sense of a jumble of issues and point out sensible alternatives.

6. Stay flexible and open.  Successful mentors recognize that relationships take time, and they willingly take the time to get to know their mentees, to learn new things that are important to their mentee, even to be changed themselves by the relationship.

From Ender, S.C. & Newton, F.B. (2000).  Students Helping Students:  A Guide for Peer 

Educator on College Campuses.  San Francisco:  Jossey-Bass.

Peer Mentor, Know Thyself
1.  Acknowledge yourself:

· What emotions are uncomfortable or difficult for you to feel?

· What role, if any, did emotions play for you growing up?

· How are you in relationships with other people?

· What about you stops you from being closer to others?

2.  Become aware of yourself as a helper:

· Why did you decide to become a Peer Connections Support Buddy?

· What amount of progress is acceptable?

· How will you deal with your students’ feelings for you?

· How will you handle your feelings for your students?

· Can you be flexible, accepting, and gentle?

3.  Be open to supervision:

· Know where you have personal difficulties helping your students; the journey towards self-actualization is long.  We could all use the help.

· Explore your feelings about your conversations with your students.

· Acknowledge your limits; consult with the program supervisor and/or counseling supervisors.

Adapted from The Elements of Counseling, by Scott T. Meier and Susan R. Davis.

Advice Versus Interpersonal Communication
Many peer mentors may at first find it difficult to apply interpersonal strategies suggested to improve their communication in a helping relationship.  This is the result of a lifetime of experience and practice in a quite different form of day-to-day helping – advice giving.  Several problems associated with their helping strategy make it a less effective tool for peer mentors who are assisting others with interpersonal problems and concerns.

· Advice Giving is Easy – sometimes too easy, and the real problem is ignored
· The Helper is the Expert – yet what works for one person may not work for another
· Advice Giving Involves Little Time Commitment – real problem-solving techniques can take time
· Advice Giving is a Low-Energy Activity – effective interpersonal communication requires an investment on the helper and person being helped
· Advice Giving Requires Little of Now Skill Development – advice-givers bring only their current level of experiences, while effective helpers have developed their skills
· Advice Giving Demonstrates a Lack of Respect for the Individual Seeking Help – giving advice shows little respect for the person to resolve their own problem in a manner that works best for them
· Advice-Givers Have No Limitations – skilled communicators know their strengths and their weaknesses and can seek other assistance when necessary
Characteristics of a Helping Relationship:

· The Helping Relationship is Meaningful – it involves mutual commitment between the mentor and mentee
· The Helping Relationship Involves Feelings – both parties tend to disclose those parts of themselves that go beyond the intellectual
· The Helping Relationship Reflects Personal Integrity – self-worth is respected in the helping relationship
· The Helping Relationship Takes Place by Mutual Consent – one cannot truly be helped if the interaction is not desired by both parties
· The Helping Relationship Involves Communication and Interaction – both parties convey, exchange, transfer and impart knowledge, information and feelings
· The Helping Relationship Shows a Clear Structure – both parties keep the structure going, though the mentor sets a clear basis for the helping relationship
· The Helping Relationship Is a Collaborative Effort – both participants work toward a mutually agreed-upon goal
· The Helping Relationship Is Designed to Produce Change – the person seeking help will be somehow different after receiving the help
· The Individual Seeks Understanding and Involvement – the mentee can assume that the mentor will be of some assistance in resolving the problem
· The Peer Mentor Is Approachable and Secure as a Person – mentors must free themselves of doubt, anxiety or fear, as their approachability is key to their success as a mentor
From Ender, S.C. & Newton, F.B. (2000).  Students Helping Students:  A Guide for Peer 

Educator on College Campuses.  San Francisco:  Jossey-Bass.

Effective Interpersonal Communication

To be effective in a helping role, peer mentors must learn and demonstrate appropriate attending skills, active listening techniques, empathy, and interchangeable responses.  Also, peer mentors using this model must be able to remain nonjudgmental in regard to the problem they are hearing and must genuinely desire to assist the student seeking their help.

1. Attention Skills

· Eye contact – If you are going to talk to someone, look at the person.  No need to stare, just be aware that you are talking to another person.  You will also want to notice eye contact breaks.  When you look away you are sometimes telling the person you are working with that you aren’t really attending (but don’t stare – some natural breaks do occur).  

· Attentive body language – We often think that a mentoring relationship is a verbal one.  In truth, some estimates say that 85% of our communication is nonverbal.  Think for a minute – how does your body communicate that it is listening?  Find your own natural listening style and check with others to see how it “comes across.”  The basic attentive listening posture in Western culture is a slight forward trunk lean with a relaxed easy posture.  But find your own style – if you are not true to yourself, you won’t appear attentive to your mentee.

· Vocal style – Changes in speech rate, volume, and tone often indicate interest or disinterest.  Speech hesitations or stammers often occur at tension points.  The music of emotion and feeling is often most apparent through the voice.

· Verbal following – A frequent basic question of beginning helpers is “What do I say?”  We say, relax – it doesn’t help to be nervous.  When in doubt as to what to say, take whatever the mentee has said and respond to it in a natural way.  Direct whatever you may say to what the mentee has just said or perhaps said earlier.  The helper seldom needs to introduce a new topic.

      2.  Listening Skills

One test that indicates whether a helper is listening intently to the person disclosing the problem is the attempt to paraphrase the message just heard.  Many peer mentors have problems demonstrating this skill because distractions, both external and internal, can get in the way.

· External Distractions – Moving to another location, in most instances, can quickly alleviate distraction from the hallway, a television, or other people.

· Internal Distractions – It is necessary to shut down the flow of internal commentary and allow the entire message of the student to enter your world.

      3.  Empathetic Understanding
To be empathetic is to understand the other’s world through their frame of reference and to know how they think and feel in regard to the content of the message they are delivering.  Empathy is not sympathy.  It is not about how you would feel if caught up in the same type of situation.  When you demonstrate effective empathetic listening, the other person will realize you are truly listening to their concerns and understanding them in their unique world.  

4.  Demonstrating a Nonjudgmental Attitude
It is important, within this type of helping relationship, to refrain from interjecting your values, opinions, attitudes, and beliefs in regard to the issues being dealt with by the student you are assisting.  It is best to take a neutral rather than personally biased stance.

· Your Personal Values – From time to time, you may find it impossible to assume this non-judgmental attitude because of your values and beliefs.  If it becomes difficult to work with a student because of personal values, it’s best to refer the mentee to a more neutral person.  However, it is possible to assist a mentee through the process of helping himself or herself without interjecting your own values.

· Your Current Problems – It is very difficult to assist another person who is having a problem similar to one that you may be experiencing in your own life.  Referral to another helper is again the best way to assist the mentee.

· Unresolved Personal Concerns  - There will be times when mentees share problems with you that resemble personal or academic challenges that you have not achieved or mastered.  It may be difficult to sit still and help others work through their issue.  Finding another helper to assist is a good idea.

· Complexity of the Problem – Some problems are too complex for peer mentors to help others resolve.  Examples of these include mentees who are experiencing problems that cause them to be severely depressed or perhaps dysfunctional.  Any time you hear problems from other mentees that indicate to you that they may be a threat to themselves or others in the community, it is time to get additional assistance.  Depending on the situation, notifying your supervisor and/or the counseling center is the best course of action.

5.  Sending Messages
There are several principles that will make your communications much more effective than they are likely to be if you just say the first thing that comes to mind.

· Own Your Messages by Saying “I” and “My” – Personal ownership includes clearly taking responsibility for the ideas and feelings that you express.  Individuals disown their messages when they use terms like “most people,” “everybody,” or “all of us.”  Such terms, when you use them in your role as a peer mentor, make it difficult for the person you are trying to assist to tell whether you really think and feel what you are saying or whether the statement represents the thoughts and feelings of others.

· Make Your Messages Complete and Specific – Include clear statements of all necessary information the receiver needs in order to comprehend the message.  Being complete and specific seems obvious, but often an individual you are helping will not understand your frame of reference, the assumptions you have made, the intentions for your communication, or the leaps in thinking you have taken.  While the person may hear the words, comprehension of the meaning of the message may be lost if you fail to be both specific and complete with your thoughts.

· Make Your Verbal and Nonverbal Messages Congruent – When using interpersonal communication skills, both verbal and nonverbal messages will be communicated.  In most cases, these messages should be congruent.  The impression received is confused by the two different messages sent simultaneously.

· Use Redundancy – Repeat your messages more than once, using more than one channel of communication to do so.  This will help the receiver understand your messages.

· Ask for Feedback – To communicate effectively you must be aware of how the receiver is interpreting and processing your messages.  The only way to be sure is to continually seek feedback concerning what meanings the receiver is attaching to your messages.

· Make the Message Appropriate to the Receiver’s Frame of Reference – The same information may need different explanation depending on whether you’re talking to an expert in the field or to a novice, to a child or to an adult, to your boss or to a coworker.  You must work hard to ensure that you do no over- or underestimate the capacity of the receiver to understand what you have to say.

· Describe Your Feelings by Name, Action, or Figures of Speech – Within this framework of helping, you will be working hard to assist the other person to discover how they feel regarding the situation you are exploring.  It is extremely important, therefore, that you are also descriptive in the explanation of your own feelings.  You may describe your feelings by name (“feel proud of your accomplishment”), or actions (“Your accomplishment makes me feel like dancing on a cloud”).  Use of these types of descriptions will help to communicate your feelings clearly and unambiguously.  Also, by describing your feelings you, in turn, are modeling the way to aptly identify and express this important dimension of communication.

· Describe Behavior Without Evaluating or Interpreting – When responding to the behavior of other people, make sure to describe their behavior rather than evaluating it.  For example, “your talking while I speak makes me lose my train of thought” rather than “you are being rude.”

6.  Receiving Messages

When using interpersonal communication skills, you must not only send messages effectively, you must also receive messages effectively.

· Listening – Being an effective listener means that you are capable of recognizing both the content of the message being sent and the speaker’s feelings and needs.

· Paraphrasing – You must be able to hear the message so clearly that you can paraphrase back to the speaker, in a nonevaluative way, both the content of the message and the feelings the speaker is experiencing in regard to that content.  

· Communicating Empathy – You must be able to describe what you perceive to be the sender’s feelings.

· Interpreting – Applying all the aforementioned skills in receiving messages, you must, as accurately as possible, communicate your understanding of both the content and feelings you have heard.  Rather than defending your initial understanding, you must then negotiate with the sender until there is agreement as to the sender’s message.

From Ender, S.C. & Newton, F.B. (2000).  Students Helping Students:  A Guide for Peer 

Educator on College Campuses.  San Francisco:  Jossey-Bass.

How to Interrupt Oppressive Behavior
	Works Against Social Justice
	Works Toward Social Justice

	Actively join in Behavior
	No Response
	Educate Oneself
	Interrupt the Behavior
	Interrupt and Educate
	Support Others’ Proactive Response
	Initiate Proactive Response


· Jokes that made fun of Helen Keller’s disabilities were very popular one summer at a camp run by a local social service agency.

· After the first week of the camp season, two girls were sent home.  They were the only two black campers in a camp of one hundred white campers.  The camp director said that they “weren’t adjusting well,” and that they wouldn’t like it at that camp.

Actions That Work Against Social Justice

Actively Joining in the Oppressive Behavior – To actively join in oppressive behavior means doing something that supports the oppressive behavior rather than interrupting it.

Examples:

· Laughing at the Helen Keller joke and sharing another of your own

· Saying, “I’m glad the director sent those girls home.  This camp isn’t for black people.”

Having No Response – Having no response means not responding to the behavior.

Examples:

· No laughing at the joke

· Not saying something in response to the black campers being sent home

Actions That Work Toward Social Justice

Educating Yourself – To educate yourself means to learn more about what is behind the oppressive behaviors.

Examples:

· Reading about the accomplishments of people with disabilities in the face of discrimination

· Reading about ways camps have been exclusive in the past and now welcome campers from a range of ethnic and racial backgrounds

Interrupting the Behavior – To interrupt the behavior means expressing your disapproval of the behavior.  

Examples:

· “I don’t think that joke is funny.”

· “I don’t think those campers should be sent home.”

Interrupt and Educate – To interrupt and educate means expressing your disapproval of the behavior and explaining what is oppressive about the behavior.  

Examples:

· “I don’t think jokes that make fun of someone’s disabilities are funny because they assume that someone with a disability is not worthy of respect.”

· “I don’t think it is appropriate to send the black girls home.  People of color have a long history of being unfairly excluded from all-white organizations in this country.  We should not perpetuate that exclusion.”

Supporting Others’ Proactive Responses – To support the proactive responses of others means supporting the efforts of other people to educate or take action that promotes understanding of differences.

Examples:

· Encouraging the campers who are telling jokes about Helen Keller to go to the campfire program that includes a puppet show about kids with disabilities

· Supporting the camp board of directors’ efforts to investigate ways to welcome campers and staff from various racial and ethnic backgrounds.

Initiating a Proactive Response – Initiating a proactive response means taking some kind of action that promotes understanding and valuing of cultural differences in camp settings.

Examples:

· Planning a series of events that focus on understanding and valuing people who have a wide range of abilities

· Organizing a seminar for the camp staff on working with campers from various racial and ethnic backgrounds.

McClintock, M. (2000).  How To Interrupt Oppressive Behavior.  In Adams, M., Blumenfeld, 


W.J., Castaneda, R., Hackman, H.W., Peters, M.L. & Zuniga, X (Eds.).  Readings


For Diversity and Social Justice (pp 483-5).  New York:  Routledge.  

	
	Use this…
	Instead of this…
	Because of this…

	Gender
	"Hey y'all." or "Hey, you two."
	"Hey, you guys."
	"Guys" assigns a gender to people, and is not inclusive of women and those that do not have a male gender identity.



	
	"Can you staff or work the table for the info fair?"
	"Can you 'man' the table for the info fair?"
	“Man” again assigns a gender to people, and is not inclusive.



	
	“A good rule to live by is…”
	“A rule of thumb is…”
	The latter refers to an old law that allowed a man to beat his wife with a switch as long as it was no thicker than his thumb.



	Religion
	“How was your winter break?”
	“How was your Christmas break?”
	Not everyone celebrates Christmas or other holiday in the break between fall and winter quarters.



	Culture/Ethnicity
	“I’ve been ripped off.”
	“I’ve been gypped/jewed.”
	The latter refers to Gypsy/Romani and Jewish culture.  It wrongly associates being cheated out of something with these cultures.



	
	“Is your family coming to visit this weekend?”
	“Are your mom and dad coming to visit this weekend?”
“Are your parents coming to visit this weekend?”
	Not everyone has a mom and a dad (some may have two dads).

Not everyone has parents (adoption, death, abandonment, other) or was raised by them.



	Sexual Orientation
	“Do you have a significant other or partner?”
	“Do you have a boyfriend/girlfriend?”
	Not everyone dates a person of the opposite sex.  The first example is more inclusive of same-sex pairings, as well as individuals who have partners who identify as transgender or genderqueer.



	Ability
	“That person utilizes a wheelchair.”
	“That person is confined to a wheelchair.”
	A wheel chair is a method of mobility (just like legs), not a prison.



	
	“That is so silly/not right/crappy.”
	“That is so retarded.”
	The latter associates a mental condition with being stupid.



	
	“That is so silly/not right/crappy.”
	“That is so lame.”
	The latter associates a physical condition with being stupid.



	Age
	“The women in that sorority…”
	“The girls in that sorority…”
	The latter refers to females that are adolescent.  Most individuals in college are of adult age.



	
	“These students on campus…”
	“These kids on campus…”
	Again, the latter refers to individuals who are young.  Most college individuals are adults.



Attributes of a Culturally Competent Student

	
	Knowledge
	Skills
	Attitudes

	Awareness
	Knowledge of self as it relates to your cultural identity.

Knowledge of other cultures and how they are similar or different from your own cultural group.
	Self-reflection

Ability to identify similarities and differences across cultures and the ability to articulate  that with others.
	Pride within your own cultural group.

Being different is okay.

	Understanding
	Knowledgeable about issues of oppression and the effect is has on different cultural groups.

Knowledgeable about the interactions between multiple oppressions such as race, gender, class, lifestyle, and religion.
	Ability to see things from multiple perspectives.

Understands difference in multiple contexts.
	Discrimination due to one’s cultural status is unjust.

	Appreciation/Valuing
	Knowledgeable about elements involved in social change.

Knows the effect cultural differences can have in communication patterns.
	Able to challenge acts of discrimination.

Ability to communicate cross-culturally.
	One must take risks in life social change.

Cross-cultural interaction enhances the quality of one’s life.


From M.F. Howard-Hamilton, B.J. Richardson, and B. Shuford, B., “Promoting Multicultural Education:  A Holistic Approach.”  College Student Affairs Journal, 1998, 18(1), 5-17.  Reprinted by M.F. Howard-Hamilton, “Programming for Multicultural Competencies.”  New Directions For Student Services, Summer 2000, 90, 67-78. 

Responding to Triggers

A trigger is something that an individual says or does or an organizational policy or practice that makes us, as members of social groups, feel diminished, offended, threatened, stereotyped, discounted, or attacked. Triggers do not necessarily threaten our physical safety. We often feel psychologically threatened. We can also be triggered on behalf of another social group. Though we do not feel personally threatened, our sense of social justice feels violated.

Triggers cause an emotional response. These emotions include hurt, confusion, anger, fear, surprise, or embarrassment. We respond to triggers in a variety of ways, some helpful and others not. Our guide in developing a full repertoire of responses to triggers is to take care of ourselves and then decide how to respond most effectively. Some of these responses are effective and some are not. What responses we choose depend on our own inner resources and the dynamics of the situation. This list in not intended to be all-inclusive and is in no order of preference.

Leave: We physically remove ourselves from the triggering situation.

Avoidance: We avoid future encounters with and withdraw emotionally from people or situations that trigger us.

Silence: We do not respond to the triggering situation though we feel upset by it. We endure without saying or doing anything.

Denial: We do not respond to the triggering situation; we do not feel personally affected by it consciously although we may acknowledge that there is bias elsewhere.

Release: We notice the trigger, but do not take it in. We choose to let it go. We do not feel the need to respond.

Attack: We respond with an intention to hurt whoever has triggered us.

Internalization: We take in the content of the trigger. We believe it to be true.

Rationalization: We convince ourselves that we misinterpreted the trigger, that the intention was not to hurt us, or that we are overreacting so that we can avoid saying anything about the trigger.

Collusion: We recognize the trigger as it impacts others or ourselves but remain silent for fear of being ostracized as troublemakers. 

Acceptance:  We notice the trigger, but believe that with patience bias will eventually disappear and "our day will come."

Confusion: We feel upset but are not clear about why we feel that way. We know we feel angry, hurt, or offended. We just don’t know what to say or do about it.

Shock: We are caught off guard, unprepared to be triggered by this person or situation and have a difficult time responding.

Name: We identify what is upsetting us to the triggering person or organization.

Discuss: We name the trigger and invite discussion about it with the triggering person or organization.

Confront: We name the trigger and demand that the offending behavior or policy be changed.

Surprise: We respond to the trigger in an unexpected way. For example, we react with constructive humor that names the trigger and makes people laugh.

Strategize: We work with others to develop a programmatic or political intervention to address the trigger in a larger context.

Misinterpretation: We are feeling on guard and expect to be triggered, so that we misinterpret something someone says and are triggered by our misinterpretation, rather than by what was actually said.

Discretion: Because of dynamics in the situation (power differences, risk of physical violence or retribution, for example) we decide that it is not in our best interests to respond to the trigger at that time, but choose to address the trigger in some other way or another time.

Legal Action: We use the legal system to address the trigger.

*(Excerpted and modified from Teaching for Diversity and Social Justice, Maurianne Adams, Lee Anne Bell, Pat Griffin, eds., NY: Routledge, 1997, pp. 78-79.)


How to Use Chat Blazer


1. Go to http://out.ucr.edu/peerchat.htm
2. Enter Display Name.

3. Enter Password.
4. Click ‘Login’ box


1. From the Chat Room Lobby, click on Peer Mentoring – Main Chat

2. Training room is used ONLY for Peer Support Buddy Training.


1. Once logged in, click on ‘Preferences’.

2. On this screen, you can add your real name, and age.  Please do NOT add gender, as Chat Blazer only lists male and female.  I prefer that peer support buddies set the tone that these are too limiting.


1. New chatters will initially enter the chat room lobby.  In that space, I will get them a password and add them as a member.
2. Members will then re-enter the chat room, and will have access to the Peer Mentoring – Main Chat.

3. Once the chatters enters the main chat, a peer support buddy will be responsible for greeting that individual using something like, “Welcome to Peer Chats.  I’m (state your name), one of the peer support buddies.  You’re welcome to join in the current conversation or request a private chat if you have specific questions.  What do you want to chat about?”

4. If there is a large conversation going on, peer support buddies can request a private chat with a new chatter immediately to explain what is going on and what the current conversation is about.
5. It’s paramount that new chatters don’t have to wait to figure out what is going on.  Peer support buddies must communicate with one another in order to ensure that every new chatter is greeted.  That may mean that a peer support buddy will have to put a current conversation on hold and return to it later. It may also mean that you will be chatting with multiple people at once.

Comprehensive Topics List:  Peer Connections Online Chats
1. Coming Out

· On Campus - Multiple students have had discussions about how to come out on campus.  Many students have expressed concerns with coming out to faculty and staff members.  Some students have expressed concerns about coming out within Greek organizations.

· With Family – This is a popular topic with many of the students who utilize Peer Connections.

· To Friends – This is also a popular topic with many students.  Usually the question of how to come out to friends.  Also, the concept of losing friends, because students have come out.

· At Work – The concept of when to come out at work and issues around promotions and using anonymous hotlines to report discrimination.

2. Not Coming Out

· There have been discussions of why people choose to stay in the closet.  Also, the concept of staying in the closet at work and around different categories of people one associates with (family, co-workers, friends, classmates, etc).

3. Labels and Identity

· This is a very popular topic there are have been multiple discussion about labels and identity.  Many questions about what labels mean to different people and why people choose to label themselves. 

· There are often questions about what different labels mean within different communities (bear, twink, otter, metrosexual, downlow, etc).
4. Gender Issues

· Discussions about difficulties that queer women and men go through because of their gender identity.

· A couple of conversations actually revolved around Disney’s portrayal of gender.

5. Body Image

· Students have spoken about body image issues and eating disorders.

6. Ageism

· This topic has been brought up a couple times.  How old is too old to date?  At what age should people stop going out to clubs?  Age has sparked a few lengthy discussions.

7. Relationships

· There have been numerous discussions about relationships and relationship issues.  Most of the time folks want to bounce scenerios off of one another and talk about problems they are having.

· There are a lot of issues with breakups from both sides.

· Sometimes people have never been in relationships and want to chat about the “how to” start LGBT relationships and “gaydar.”

8. Hooking Up

· This is a popular topic, because many students want to define the concept of “hooking up.”  What makes a “hook up?”  The ethical slut concept is tossed around and it usually makes a lively discussion.  Also, chatters often have a difference of opinion about what “hooking up” looks like physically, mentally, and emotionally.

9. Religion & Spirituality

· This is also a popular topic within Peer Connections.  Most of the time students are conflicted due to religious affiliations and the concept of coming out.  At times we have chatted about specific religions and the concept of being spiritual without having a religious affiliation.

10. Dating

· People ask about where to take dates in Riverside.  Also, students have discussed issues about dating versus committed relationships.
· People have asked about where to go to find 
11. Prejudice In The LGBT Community

· The concept of prejudice within the LGBT community for example the prejudices bisexual and fluid identified people deal with.  Issues around the bias faced by queer people of color.

12. Safe Sex

· The concept of hooking up and being safe has been a topic of discussion.
13. Queer Communities

· There have been various discussions of different types of cultures and sub-cultures within the LGBT community.

14. Suicide

· There have been times when students have felt a sense of hopelessness and PSB’s have helped the situation.  The PSB’s have also given chatters crisis center information and UCR counseling center information just in case they needed to actively speak to a crisis counselor.
15. Stereotypes

· There have been a lot of discussions about stereotypes and the perpetuation of stereotypes from both inside and outside of the LGBT community.

16. Getting Involved

· Students often ask about ways to be more active and involved on campus.  PSB’s have given the students various options such as visiting the LGBTRC and the various student organizations.

17. Resistance Without Violence

· Talks about ways to challenge homophobia on UCR’s campus through peaceful demonstrations. i.e.) what to do when “hate preachers” come to campus and say homophobic slurs. 
18. Queer Arts and Culture

· Some students have asked about LGBT friendly businesses and establishments within the university area and surrounding cities. 

19. Trans Issues

· Students came to the chat to talk about questioning identity and gender. 

· Students talked about the grief and trouble that come with questioning one’s gender: i.e.) avoiding class, coping mechanisms and suicidal thoughts. 

How To Write Your Peer Chats Web Biography

1. Make a list of every word, phrase, and sentence that describes you.  Think of you education, your major, and your life experiences.  Think of the things that are unique to you.

2. Now take that list and pick out the most interesting, funny, and crazy things that make you, You!

3. Mix, Match, Edit and you are done!

Sample Bios

Marvin

Hi! My name is Marvin and I am a third year student who loves to dance alone in my room when no one is watching, or when someone is watching it does not matter to me. I love sweets such as ice cream, candy, and my favorite cake.  I enjoy spending time outdoors just taking in the Riverside air, just kidding, but I do like it when the weather is bright and sunny. I also love to draw and just be creative. I grew up in the Los Angeles area and I’m the younger of two kids.

If I were to have my wildest dreams come true it would be to fly! I love to listen to oldies, R&B, electronica, pop, and Spanish music. My current favorite shows are Queer As Folk (on DVD), Flava of Love, Top Model, and Project Runway. My old time favorite shows are Xena Warrior Princess, Buffy the Vampire Slayer, and X-Men Evolution.

Chris

Hi, I'm Chris (In the picture I'm the one holding the C.). I'm 19 years old, a second-year at the University of California in sunny Riverside, and I study physiology, English, and Business. My dream is to someday own a thrift shop or mini-mart in Boston or San Francisco and live in a spacious, modestly decorated loft above it. I like miniature foods, one-syllable names, and dark observational humor. I have a weakness for early 90's pop/hip-hop, tacos, or pretty much anything fried, greasy, crunchy or salty. Talking and watching things--people, food preparation and spiders, for instance--in addition to singing loudly in the car when no one can hear me are some of my favorite pastimes. Oh yeah, I also study, volunteer, and toil at the Pentland Hills Res Hall store several days a week. Anyhow, that's just about all there is to say about me for now, except that I look forward to another productive year at the LGBTRC and at UC Riverside.

Kate

Hi, my name is Kate and I'm 21. I identify as a queer hapa

female-bodied person. My major is anthropology, and I'm in my 4th year here at UCR. Outside of school I like to play different instruments, learn Japanese, watch cartoons, and do outdoorsy things like climb trees and go on bike rides. I love my dog Snickers, he's one of my best friends and I've had him since the day he was born. I have been visibly "out" on campus since I was a freshman, and I've had a lot of positive experiences here. I'm excited to be in this program and to have the honor and opportunity to listen to other people's experiences.

Sandra

Hi, my name is Sandra.  I’m a sociology major.  I transferred to UCR in fall 06.  I come from the Valley, Imperial Valley, not to be confused with the San Fernando Valley. I am a friendly person who loves meeting new people of different backgrounds and ethnicities.  I love listening to R&B, hip-hop, oldies, and Spanish music.  I identify as a Bisexual Female and I’ve been out to my family and friends for a couple of years now.  In my spare time I enjoy spending time with my friends, chatting it up online, and sleeping!!  I look forward to meeting ya’ll and chatting it up!!!

Sal

Yo peeps!!  My name is Sal.  I am a 22 year old guy from a small town you have never heard of (Coachella). I am the guy that can be said to pass as “straight,” but I am redefining the stereotype of “GAY.”  I like sports, play baseball and love watching football, and also like getting my groove on at the club.  I’ve been at the Happiest Place on Earth (UCR) since my freshman year. I am currently involved in various organizations on campus from being active in the LGBT center, to showing my spirit at the UCR Games on campus as one of the few male cheerleaders on campus.  I am also involved in a “Main Stream Greek” fraternity on campus.  I came out to myself in High School but it wasn’t until college that I learned to embrace it and accept it.  I am honored to be part of the program and hope to make a difference in someone’s life.
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