Campus Climate & Institutional Assessment
Early in the development of many resource programs, planners are often confronted with questions of need, as well as requests for documentation to show whether or not people who are LGBTQA require support, or even exist within institutional cultures.
These questions, often in response to requests for allocation of resources, can be frustrating.  Sometimes this work delays implementation of programs when communities are ready, yet administrators remain hesitant.  Being realistic, it often takes time and effort to educate administrators and community members about the need for and importance of resources for people who are LGBTQA.  As opportunities arise for you to engage others in these conversations, it will be important to prepare yourself with a diverse array of information and resources, such as the documents included in this section.

Here, we also recommend you consider the best interests of your campus(es) for short-term and long-term success.  Short-term strategies may require working on assessment projects, while also requesting immediate and/or temporary support for students in the meantime.  Long-term strategies will hopefully lead to better resources, such as larger funding allocations, professional support, increased physical space, recruitment & retention of professional staff and faculty, inclusive policies, and much more.
There are important differences between “Campus Climate” and “Institutional Assessment.”  The following definitions, while not the only way to conceptualize each, may help clarify:

Campus Climate will include analyses of individual and community attitudes, experiences, perceptions, comfort/discomfort, intolerance, history of incidents, and institutional responses or lack of responses in regard to these features.
Institutional Assessment will account for resources, facilities, personnel, funding, policies, etc.
Working across different institutional cultures will inevitably produce unique challenges.  If it is in the best interest of your campus to conduct assessment projects, it will be important to work with professional consultants and/or organizations who know how to approach different communities on your campus(es), and who can engage the widest possible base of constituents.
Below, we have summarized some of the reasons campus climate assessments are important for institutions, and how you can take advantage of assessment projects in order to benefit many different facets of your institutions.
Rationale:
One of the primary missions of educational institutions is unearthing and distributing knowledge.

Academic communities expend a great deal of effort fostering an environment where this mission is nurtured, with the understanding that institutional climate has a profound effect on the academic community's ability to excel in research and scholarship.1

Recent investigations suggest that the climate on campuses not only affects the creation of knowledge, but also has a significant impact on members of the academic community who, in turn, contribute to the creation of the campus environment.2

Therefore, preserving a climate that offers equal learning opportunities for all students and academic freedom for all faculty in an environment free from discrimination should be one of the primary responsibilities of educational institutions.

Yet, the climate on many campuses has not been equally supportive of all its members. Rankin & Associates provides institutions with an examination of their current campus culture and provides a strategic plan to lay the groundwork for future initiatives, leading to institutional transformation via maximizing equity.

From “Maximizing Equity” by Ranking & Associates (2007) 


http://www.rankin-consulting.com/maximize.html
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